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Pesume

BkiyuyBameTo Ha genara co OIUTETEH BHJ
BO PEIOBHHMOT YYWJIMIITEH CHCTEM € BO (hoKyc
Ha 00pa3oBHATA MPAKTHKA BO TOCICAHUTE J[Bac-
ceTrHa ToAWHU. VHKIYy3UBHUTE cHCTeMHU 00e3-
OemyBaar mompo0ap KBaJUTET HA 0Opa3oBaHUE 3a
CUTE Jella U Ce CCCHLHUjaJIHU 32 MEHYBAaHmbE Ha
JUCKPUMHHATOPCKUTE CTABOBH.

HcTpakyBameTo MpeTcTaByBa CTyadja 3a
WHKIIY3UBHOTO 00pa3oBaHHE BO Pa3IMYHHUTE
npxau Bo EBpoma. CrpoBeneHa e kommapa-
TUBHA aHAJIM3a Ha HHKIY3UBHO OOpa30BHHUTE
MOJIMTUKU BO 3eMjuTe 4WieHKH Ha EBporckara
VYHMja W 3eMjUTe KOM HE C€ YJICHKH Ha
EBpornckara Yumja. Llenta e Teopercku aa ce
aHaJM3Mpa HMHKIY3UBHHOT OOpa3oBEH CHCTEM
BO 3emjute Bo EBpona. [Tomarorure ce coOpanu
Ol pa3IM4YHU H3BOPH, KHHUIH, CIHCAHHjA U
HayuyHH NyOnukanuu. Pesynrature mokaxysaar
pa3IuKi BO WHKIY3UBHHUTE IMPAKTUKH BO Pa3-
JUYHUTE 3€MjU BKIYYEHH BO HCTPa)KyBambETO.
CAMYHOCTH BO  HMHKIY3MBHUTE  IPAaKTUKU
MTOKaXXyBaaT Mer'yCeOHO 3€MjUTE KOU C€ WICHKH
Ha EBporickara Yauja, u moceOHO, 3eMjUTE KOH
He ce wieHKH Ha EBporickara YHuja.

Kayunn 300poBu: geya co owiteitien 6ug,
UHKTY3UBHO 00pazoeanue, UHKIY3USHU HONUTU-
KU U UpaKiiuku
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Abstract

The inclusion of children with visual impair-
ments in the regular school system is a focus
on educational practice in the last twenty years.
Inclusive systems provide better quality educa-
tion for all children, and are essential for chang-
ing discriminatory attitudes.

The research is the study of inclusive edu-
cation in different countries in Europe. A com-
parative analysis of inclusive education policies
has been conducted in the member states of
the European Union and countries that are not
members of the European Union. The goal is to
provide a theoretical analysis of the inclusive
education system in Europe. Data is collected
from a variety of sources, books, magazines,
and scientific publications. The results show
differences in inclusive practices in the various
countries involved in the research. Similarities
in the inclusive practices are shown by the coun-
tries that are members of the European Union,
and in particular, the countries that are not mem-
bers of the European Union.
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Boeeg

Wukmy3uBHOTO  00pa3oBaHWe € MHOLY
HCTpaXXyBaHa TeMa Koja BKIIydyBa rojeM Opoj
NMpEAN3BUIM 3a KPEUPAKE MMOJIUTHKU U ITPOUCCH
Ha wMIDIeMeHTanyja. KoHnenTyanmusamnmjara
HAa WHKIY3UMBHOTO 00pa3oBaHWe Bapupa of
IMOTECHU CTaBOBU KakKo ,,00WJ Ja TH emylupa
JIUIIaTa CO MONPEYCHOCT MPEKY HUBHO MHTETPH-
pame MTO € MOXHO MOOIUCKY O PEOBHUOT
00pa3oBeH CHUCTEM, MO MOIHMPOKUA ACHUHUIIAN
Kako ,,BOJICUKH* MPHUHIIMII IITO MOMara jJa ce
MOCTUTHE KBAJHMTETHO OOpPA30BaHUE 3a CHUTE -
00pa30BHM CHCTEMH KOM MMaaTr KOPHUCT OJ] pa3-
JMYHOCTA, CO e J]a Ce M3Tpaad TONpaBenHo,
JIEMOKpaTcKo ommtecTBo (1).

Wukmy3ujara BKIy4yBa MpoIeC HA CHCTEM-
cka peopma Koja TH OTEIOTBOPYBa MPOMECHUTE
1 MOAU(DHUKAIIMUATE BO COAPIKUHATA, HACTABHUTE
METO/IM, MPUCTAIU, CTPYKTYPU U CTPATETHH BO
00pa3oBaHMETO 3a HaJMHHYyBame Ha Oapue-
puTe, CO BHU3Hja KOja CIyXH 3a 00e30emyBame
MPaBUYHO M TIAPTUIUITATHBHO YYCHE W HUCKY-
CTBO Ha CHTE YYCHHUIIM HA COOJIBETHA BO3PACT
BO CpeluHa Koja HajmoOpo oAroBapa Ha HUB-
HUTE Oapama M mapaMeTpu. BriydyBameTo Ha
YUCHHUIUTE CO OLITETCH BU BO pCAOBHATA yUu-
JUIITHA cpefuHa 0e3 CTPYKTYpPHH NPOMEHH, Ha
MpUMeEp, OpraHu3ainja, KypuKylIyM, CTpareruu
3a y4eme, He TIpeTcTaByBa HHKITy3Hja (2).

ImaBHaTta mNpUYHHA 3a MPOMOBHpAE HA
WHKITy3UjaTa Ha Jeuara co OLITETeH BHJl BO
PEIOBHUTE YUYMJIMINTA € Ja C€ 3rojieMar MOX-
HOCTHUTE 33 yuerhe MPeKy WHTEepaKifja co Apy-
TUTE U JIa TO TPOMOBUPAAT HUBHOTO YYECTBO BO
JKMBOTOT Ha 3aenHuIiara. Yecto oBue nera ce
HCKITyYE€HH O]l OMITECTBOTO (3).

Wukmy3ujara moapaz0oupa TpaH3UIMja OJ
MOCEOHH, CEerperupaHd CPeAMHU 3a Y4eme 3a
JIUIIaTa CO OIITETEH BUJI KOW CE OJIpa3yBaaT BO
MPUCTAINOT Ha ,,CHEIHjaTHO 00pa3oBaHue™, JI0
00pa3oBaHME BO PEIOBHHUOT CHCTEM 3a €ay-
kanuja. EdextuBHa TpaH3uuuja, ox moceO-
HUTC O6pa3OBHI/I mnmpucTamnd g0 HWHKITY3UBHO
obpaszoBanue, 6apa BHUMATCIIHO TUTAHUPAHE U
CTPYKTYPHH TIPOMEHH, CO Iell 00e30emyBame
CUTYPHOCT JieKa YYEHHIIUTEe CO OIITETCH BHUJ
HE CE BKJIIYYCHH BO PAMKHUTE Ha PEIOBHUOT Y4H-
JIMIITEH CHUCTEM 0€3 COOJBETHA aKOMOJalluja
W TOJJIpIIKa, Kou 00e30eayBaarT WHKITy3WBHA
cpenuHa 3a yaeme. Co Toa ce mompa3zoupa acka

Introduction

Inclusive education is often researched topic
that includes a number of challenges for poli-
cymaking and implementation processes. The
conceptualization of inclusive education var-
ies from narrower attitudes as an «attempt» to
educate people with disabilities by including
them as close as possible to the regular educa-
tion system, to wider definitions as a «guiding»
principle that helps to achieve quality education
for all - educational systems that benefit from
diversity, in order to build a more just, demo-
cratic society (1).

Inclusion involves a systemic reform pro-
cess that embodies changes and modifications
in content, teaching methods, approaches, struc-
tures and strategies education to overcome the
barriers, with a vision that serves to ensure fair
and participatory learning and experience for all
students of the appropriate middle age, which
best suits their requirements and parameters.
The inclusion of students with visual impair-
ments in the regular school environment without
structural changes, for example, organization,
curriculum, learning strategies, does not consti-
tute inclusion (2).

The main reason for promoting the inclusion
of children with visual impairments in regular
schools is to increase learning opportunities by
interacting with others, and to promote their
participation in the life of the community. Often
these children are excluded from society (3).

Inclusion implies a transition from separate,
segregated learning environments for people
with visual impairments that reflect in the spe-
cial education approach to education in the reg-
ular education system. Effective transition from
special educational approaches to inclusive edu-
cation requires careful planning and structural
change in order to ensure that students with
visual impairments are not included within the
regular school system without proper accom-
modation and support that provide an inclusive
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3aeIHULIUTE, CEMEjCTBaTa, HACTABHUIIUTE U
YUYCHHUIIUTE MMaaT OeHe(UT Ol WHKIY3UBHOTO
oOpa3oBaHue MpeKy yOeayBame JieKa jerara
CO OIITETCH BHUJ Ke IOCETyBaaT YYMIIHUIITE
CO CBOWTE BPCHHIIM M HUM Ke UM ce 00e30emu
COOJIBETHA MOJIIPIIIKA 32 JIa yCIear ¥ aKaJIeMCKH
u counjanno (4). OBa, UCTO Taka, moapazoupa
JieKa 3aeIHUIMTE NMaaT KOPUCT Ol MHKITy3HjaTa
OuJiejku BOBEIYBAaWmETO Ha Jellata cO OIlTe-
TEH BHJ| BO PEIIOBHUTE YYWIIMIITA TH BOBEIYBa
JieraTa co OMTeTeH BUJT BO JIOKATHUTE 3aCTHUIA
M BO COCEJICTBOTO M TIOMara BO OTCTPAHYBAHETO
Ha OapuepuTe W TpeapacyiuTe. 3acTHUIUTE
CTaHyBaaT MONPHU(ATINBY 32 PA3NUYHOCTHTE H
CEKOj MMa KOPHCT O]l TIONpHjaTHA M OTBOpPEHA
okonmHa (5).

Wukny3ujara Kako Mpolec € BO IMOCTOjaH
nogeM. Cemak, c€¢ ymTe I[OCTOjaT MHOTY
NPEIU3BHUILIN MPEJl WHKIIY3UBHOTO 00pa3oBaHue
mmpyM EBpona. Taka, Bo cexoja 3emja rmocrojat
MHOTY 0COOEHOCTH, CIMYHOCTH W PA3JIHMKH BO
MOJIUTUKUTE W TPAKTHKUTE BO WHKITY3UBHOTO
obpasoBanue. HeonxomHu ce mpoMeHH 3apaju
MOCTHTHYBAal€ HAa BUCTUHCKO HHKIY3UBHO
00pa3oBaHUE HHU3 LEIHOT OOPa30BEH CHUCTEM.
3a Taa 1€, MOTpeOHa € peaju3alyja Ha eIHa
BHUMATEITHA KOMITApaTHBHA CTylWja 3a Jia ce
JIOTIOJIHA KBAaHTYMOT Ha 3HACHa, TOJUTHKH U
MIPAaKTUKU BO MHKIY3UBHOTO oOpaszoBanue (M110)
Ha Jierara co OLITETEeH B HHU3 3eMjUTE IIUPYM
Espona.

Llenta Ha OBOj TPy € Ja ce aHaIU3Upa
00pa30BHHOT CHUCTEM Ha YYEHHIIUTE CO IOTpe-
YEHOCT BO Pa3BOjOT, OMHOCHO CO OIITETECH BHJI,
BO ocyM 3emju o1 EBpomna. @okycot e Ha cien-
HOTO MCTPaKyBa4yKO Mpalllambe: KaKBa ¢ WHKITY-
3MBHATA TIOJIUTHKA BO OBUE 3eMju?

Meiuogonoruja

Kako ocHOBa BO MeTO/OJIOIIKAaTa MOCTAITKa,
yrnorpeOeHa e KoMIlapaTUBHA aHaIM3a Ha COIp-
KMHATa Ha Me'yHapOIHH JOKYMEHTH, U3BEIITAN
u eBanmyauuu. [IpuMepokoT TO COYMHYBaa:
yetupu JnpxkaBu wienkn Ha EY (Mranuja,
Crnosennja, XpBarcka u byrapwja); m yetnpu
Oankanckn apxaBu (CeBepHa MakenoHuja,
CpOwuja, bocua u Xepuerosuna u Llpna ['opa).

learning environment. This implies that com-
munities, families, teachers, and students bene-
fit from inclusive education by convinced that
children with visual impairments will attend
school with their peers and will be provided
with appropriate support to succeed both aca-
demically and socially (4). This also implies that
communities benefit from inclusion, since the
introduction of children with visual impairments
in regular schools introduces children with
visual impairments in local communities and in
the neighbourhood, and helps to remove barri-
ers and prejudices. Communities become more
acceptable for diversity, and everyone benefits
from a pleasant and open environment (5).

Inclusion as a process is on the rise.
However, there are still many challenges ahead
of Inclusive Education across Europe. Thus, in
each country there are many peculiarities, simi-
larities and differences in policies and practices
in inclusive education. Changes are needed to
achieve genuine inclusive education through-
out the entire education system. To this end, a
careful comparative study is needed to supple-
ment the quantum of knowledge, policies and
practices in inclusive education (IE) for children
with visual impairments among countries across
Europe.

Goal of this paper is to analyse the educa-
tion system of students with special educational
needs or visual impairments in eight countries
in Europe. The focus is put on the research-
question: what’s the inclusive policy in these
countries.

Methodology

As a basis in methodological procedures, a
Comparative Analysis of the contents of docu-
ments, reports and evaluations is being used.
The sample obtained four EU Member States
(Italy, Slovenia, Croatia, Bulgaria); and four
Balkan countries (Macedonia, Serbia, Bosnia
and Herzegovina, and Montenegro).
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Pe3yniuaiiu
Tabena 1. MHkny3usHa tonuituka

Results
Table 1. Inclusive policy

Hpxasu/ 3akonu 3a Mukiy3usHo oopazosanue (MO) /
Countries Acts for Inclusive education (IE)
Uranuja/ Italy - Hanpr-3akoHn 3a jumara co ITIT#(L.104/1992) / - Draft Law on people with SN*
(L.104/1992)
Crnosennja/ - 3aKoH 3a cmecTyBame Ha fera co ITIT* (2000, 2007)/ the Act to accommodate
B Slovenia children with SN* (2000, 2007)
; Xprarcka/ Croatia | - Hema mocebeH 3axoH 3a MO, coctaBeH nen e ox 3akoHOT 32 OCHOBHO
3 obpazosanme (2003) / no special law for IE, it is an integral part of the Law on

Primary Education(2003)

Byrapuja/ Bulgaria | - Hapen6a 3a Mukmy3usao O6pa3zoBanue (2017)/ Ordinance for Inclusive

Education (2017)
Maxkenonuja/ - Hema ntoceOeH 3akoH 3a MO, cocrasen aen e o1 3akoHOT 32 OCHOBHO
Macedonia oOpasoBanwue u 3akoHOT 3a CpenHo obpaszoBanue (2016) / no special law for IE,
2 it is an integral part of the Law on Primary Education and Law on Secondary
5 Education (2016)
§ Cpbuja/ Serbia - He mocTou nmocedeH 3akoH 3a MO, cocTaBeH e € o 3aKOHOT 3a OCHOBHO
g B oOpa3oBanme U 3aKOHOT 3a cpeaHo oopazoBanue (2010) / no special law for IE,
°= it is an integral part of the Law on Primary Education and Law on Secondary
=R Education (2010)
S ~
2 Ej Bocran - He rocTon noceben 3axoH 3a MO, cocTaBeH fei € 0 3aKOH 32 OCHOBHO K
= Xepueropuna/ cpeano Bocnutanue u oopazosanmne(2003) / no special law for IE, it is an integral
g Bosnia and part of the Law on Primary Education and Law on Secondary Education (2003)
l‘::f Herzegovina
Ipna I'opa/ - BakoH 3a O6pa3oBanue Ha jaerara co I1IT* (2004)/ Law on Education of children
Montenegro with SN* (2004)

3emju yneHku Ha EY

Bo MHimanuja, waTeTpanmjaTta 3amovHalia
Bo 1971 rommHa, U comracHO co 3akoHOT 118,
3aJJOJDKUTEIHOTO 00pa3oBaHHEe Mopa Ja ce
CIIPOBEIyBa BO DPEIOBHUTE YUYWIHHIIH, OCBEH
BO CJIy4aj HA MHOTY TellKa (U3UYKa UM MEH-
TajHa TomnpedeHocT. Bo 1976 romuna, mocebeH
3aKOH 3a TpPBIAT UM OBO3MOXKHIJI Ha CIICTIUTE
YYCHUIM Jla TOCETYBaaT PEIOBHU YUMJIMIITA
(Bo 1988 rommua, omirykaTa Ha YCTaBHHOT CYII
TO TIPOIITUPH OBA MPABO 10 HUBO HA CPETHO YUH-
mumte). [locebHnuTe yumnmimnra HE OWIe YKH-
HaTH CO 3aKOH, HO IIOBEKETO O] HUB OMJIE 3aTBO-
pEHH CO TEKOT Ha BPEMETO, Topaad Hamaly-
BamkETO Ha OpOjOT HA YUYCHHIIM KaKO PE3yiTar
Ha WHKIy3ujaTa. Hekou moceOHM yumnwmiinTa 3a
VUICHHUIIM CO OIITETCH BUJ mpudakaar m yde-
HUITM CO COYyBaH BHJ, CaMO KOJKy Ja Oumar
AKTUBHU U Ja (YHKIIMOHUPAAT, HaKO UMaaT caMo
€/ICH YYEHHUK CO OIITETEH BUJ BO OAJICJICHUETO.
Y4YeHUIIUTE CO ONITETEH BHJ[ MHKIIYIHUPAHU BO
VUYIIUINTaTa HA CUTE HUBOA, COUMHYBAAT OKOITY

Member States of EU

In [taly, integration started in 1971, and
according to Law 118, compulsory educa-
tion must be carried out in regular classrooms,
except in the case of a very severe physical or
mental disability. In 1976, a special law for the
first time enabled blind students to attend regu-
lar schools (in 1988, the Constitutional Court’s
decision extended this right to the level of high
school). Special schools were not abolished by
law, but most of them were closed over time, due
to the reduction in the number of students due
to inclusion. Some special schools for students
with visual impairments also accept sighted stu-
dents, only to be active and to function, even
if only one pupil with impaired vision in the
classroom. Students with visual impairments
included in schools at all levels make up about
2% of the total number of persons with special
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2% o BKYITHHOT Opoj Juia co noceOHu oOpa-
30BHM TIOTpeOM BKJIYyYEHH BO YYHJIMIITATA,
onunocHo okoiry 200.000 yuenuru (6).

Bo Crosenuja, xoHmenToT 3a WHKIYy3Hja
om popmaHO Konu(MUITUPaH CO YCBOjYBAHETO
Ha 3aKOHOT 3a CMECTyBame Ha Jiela cO TMOoIl-
peuenoctu (2000, 2007), koj TOBHWKYyBa Ha
WMHKIIY3UBHO 0Opa3oBaHHWE Ha YYEHHUIUTE CO
MOIPEYCHOCTH, OJIHOCHO CO OINTETEH BUJI, BO
YCIIOBH INTO € MOXHO TOONHCKY 10 HUBHHTE
nmoMoBH (7). U mokpaj OpojHUTE WHOBAIINH, CIIO-
BEHEYKOTO 3aKOHOJABCTBO CE YIITE OAPKYBa
nBoeH oOpaszoBeH cucteM (8). Hexon yuenuim
ce elynupaar OfIBOCHO OJ CBOMTE BPCHHIIM BO
MOCEOHH YUITUILITa/MHCTHTYIIUH, J0JIeKa PYTH
MOCETyBaaT pEJIOBHH YUYHWIHUINTA 3aeIHO CO
cBoWTe BpcHUIM (MHKITy3Wja). Ha HammoHamHo
HHUBO € BOCIIOCTaBEHa COpadOTKa MoMery peaoB-
HHUTE YYWIMIITA U CHCLHUjaTHUTS MHCTUTYIIHH,
Y TPUCYTHHU C€ MpUMEpPU Ha JA0OpU NMPAKTHKH.
Bo pamkuTe Ha crienyjaiHu HHCTUTYLIUU U Y9H-
JIUIITA TIOCTOM MOOWJIHA yCiayra ITo ja 00e3-
Oenysaar excrieptd. HuBHarta pabora e aa ru
MoCeTyBaar Jenara BO NpelyYHIUIIHUTE ycTa-
HOBM W YYHWJIMILTA, U Ja UM 00e30eaaT IomoI-
HuTelHa Tpodecuonanna noapiika (9). Tue
HUCTO TakKa HYyJaT COBECTU Ha HACTaAaBHHUIHUTE 3a
NpUcroco0yBame Ha YYWINIIHUTE aKTUBHOCTH
HITO ce MOTPEOHH 3a CEKOj YUCHUK CO ToTpeye-
HocT. Bo mpakrukara, cienure u cinabOBUANTE
Jena jpobuBaar 3rojeMeH Opoj YacoBH CTpydHa
nomor. JlomonHuTeHaTa IOMOII € BO (opma
Ha oOyka mTo ja 06e30emyBa miaBHHOT LleHTap
3a exykamnuja Ha ciernn Bo JbyOrpana. OOykuTe
Ce COCTOjaT O pa3InYHU TEXHUKH Ha KOMYHHKa-
1I1ja, OTHOCHO KOPHCTEHE Ha bpajoBHOT crcteM
3a TIMIIYBamke Ha KOMITjyTep U ynoTpeda Ha Tex-
HUYKHY omarana. Mcro Taka, ce cripoBelyBaar u
o0yka 3a opueHTaIlja U MOOMITHOCT, BeXKOame
Ha JIPYTUTE CETHIIA, AKTUBHOCTH 32 CTEKHYBAIhHC
COLIMjaJIHM BEIUTHHU U CEKOjAHEBHU >KUBOTHHU
BEIITHHH.

Bo Xpeaiticka, He 1OCTOM JOKYMEHT 3a
00pa3zoBHA TIOJMUTHKA KOj ernabopupa WHKITy3Hja
Ha nupekTeH HauuH. Cemnak, THe ce HHKOPIIOpH-
paHd BO JOKYMEHTHTE 3a 00Opa30oBHATA MOJIH-
tuka. [lokpaj Toa, cuTe XpBAaTCKH JOKYMEHTH
3a o0Opa3oBHaTa TNOJWTHKA TO HWCTaKHyBaaT
€THAaKBOTO TpaBO Ha oOpazoBaHue U oOyKa 3a
cute (10). OBoj mpuctan Tu omndaka CUTE TPYIH

educational needs included in the schools, that
is, about 200,000 pupils (6).

In Slovenia, the concept of inclusion was
formally codified with the adoption of the
Law on Accommodation for Children with
Disabilities (2000, 2007), which calls for inclu-
sive education for pupils with disabilities, that
is, impaired vision, in conditions as close as
possible to their homes (7). Despite numerous
innovations, Slovenian legislation still main-
tains a dual education system (8). Some stu-
dents are educated separately from their peers
in special schools/ institutions, while others
attend regular schools along with their peers
(inclusion). At the national level, cooperation
has been established between regular schools
and special institutions, and examples of good
practices are present. Within special institutions
and schools there is a mobile service provided
by experts in the field. Their job is to visit chil-
dren in pre-schools and schools, and to provide
them with additional professional support (9).
They also offer teachers> advice on adapting
the school activities required for each student
with a disability. In practice, blind and children
with low vision receive an increased number of
hours of professional help. Additional assistance
is in the form of training provided by the main
education centre for blind people in Ljubljana.
The trainings consist of various communication
techniques, that is, the use of Braille’s computer
writing system and the use of technical aids.
Also, Orientation and Mobility training is being
implemented, and further, activities for acquisi-
tion of social skills and daily living skills.

In Croatia, there is no educational policy
document that elaborates inclusion in a direct
way. However, they are incorporated into edu-
cational policy documents. In addition, all
Croatian educational policy documents empha-
size the equal right to education and training
for all (10). This approach encompasses all
groups of students according to their abilities,
needs and individual development, regardless of
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Ha YYEHHIH CIOpEA HUBHUTE CIOCOOHOCTH,
noTpedM W WMHAMBUIyaJleH pa3Boj, 0e3 orien
Ha HHUBHHOT COILIMO-€KOHOMCKH cTaryc. Bo
XpBarcka HeMa O(UIHjaTHA WHKITY3UBHH Y4H-
jmmTa. Cenak, co 1ei Ja ce 00e30e1aT eqHaKBI
YCJIOBU 32 XOPU30HTAJIHA ¥ BEPTUKAJIHA MOOMII-
HOCT, Ha CHUTE YYEHHUIH CO IMOMPEYCHOCTH UM
ce JaBaaT eJHaKBH MOKHOCTH U JIOTIOJHUTEITHA
nomomt. OUWINIEZHO € JieKa TaBHATa e Ha
XPBATCKUOT 0Opa30BEH CHCTEM € Ja 00e30emu
COOJBETHA MOJAPILNKA 32 YUSHHUIUTE CO IOIpe-
YEHOCTH, OJHOCHO CO OIUTETEH BU, a (POKYCOT
Jla HE ce CTaBa Ha HUBHUTE TEIIKOTHH.
[Iporiecor KOH HHKJIY3WBHO 0Opa3oBaHHE
Bo byzapuja 3amounan Bo 2002 rogmnHa Kora
HanuonanHMOT 1U1aH 3a MHTErpanyja Ha aenara
CO TOCEOHM TIOTPEeOM W XPOHHYHHU COCTOjOU
BO PEIOBHHUOT OOpPA30BEH CHCTEM, 3aE€AHO CO
HEKOM TPOMEHH BO 3aKOHOT 3a 00pa3oBaHHE
owie ycoenu (11). Yuwnumirara ce JOJDKHU
na npudakaar gena co MOceOHH 00pa30BHHU
oTpeON W/WiIM XpOHWYHH 3a0oiyBama. Camo
JOKOJIKY HE TOCTOjaT MOXKHOCTH 3a 00paso-
BaHHE BO PEJIOBHUTE IPXKABHU YUWIMIITA, U
CO MUCMEHO Oapame Ha POAMTENNTE, aerara
CO TIONMPEYEHOCTH Ke TII0CeTyBaaT TOCEeOHHU
yunnuinta Wi uHeTHTynun (OOpa3oBeH akT,
2002). Muory poautenu ce ymre mnpedepu-
paar Ja ru ucrpakaar CBOUTE JAela BO MOCCOHU
yummira (12). Bo okromBpu 2015 roamna,
HanmonannoTto coOpaHue yCBOM HOB 3aKOH 3a
MPEAYYWIHITHO U OCHOBHO 00pa3oBaHME, IITO
I'0 3ajaKHyBa IIPaBOTO Ha CEKOe JIeTe CO IoIpe-
YEHOCT Ja ao0ue o0pa3oBaHUE BO PEIOBHHOT
YUWIMIITEH CHUCTEM, M HMCTHOT T'M TOCTaByBa
NOTpeOHUTE HWHCTUTYLMOHATHH aKTUBHOCTH
3a MOJJIpIIKa Ha WHKIY3WBHOTO 0Opa3oBaHuE.
OBa mpenBuayBa, MOCEOHWTE YYMIIUINTA, CO
HCKIy4OK Ha YYWIMIITA 3a JAeLa CO OLITETYy-
Bamba Ha BUJOT U CIIyXOT, Jla OMJar 3aTBOPEHU
U TpaHCOPMHUpPAHH BO LEHTPH 3a CIelHja-
JTU3UpaHa TeAarolika moaapmka. Bo cormac-
HOCT CO TEHJICHIIMUTE 3a MHKJIy3HWja Ha Jerara
CO TMOMPEYCHOCTH BO PEJOBHHUTE YUHIIHUINTA,
IIOCTOjaT TIOBEKE KOHCYATATUBHU YCIyTH Ha
yanumreTo ,,JIyj bpaj“, co nen ma ce mommp-
XKaT yYeHHLUTE co omrTeTeH Bua. Cute nena co
OLITETEH BUJ MOXKaT Ja U30upaar rnomery ydu-
JUINTATa 32 JIMIA CO OIITETEH BHJI, PEIOBHHUTE
YUWIALITA WIM CTPYYHHUTE YUWIIUINTA, CHOPEN]

their socio-economic status. There are no offi-
cial inclusive schools in Croatia. However, in
order to ensure equal conditions for horizontal
and vertical mobility, all students with special
needs are given equal opportunities and addi-
tional assistance. It is obvious that the main goal
of the Croatian education system is to provide
adequate support for students with impairments,
that is, visually impaired, and focus not on their
difficulties.

The process towards inclusive education
in Bulgaria started in 2002, when the National
Plan for the Integration of Children with Special
Needs and Chronic Conditions in the regular
education system, together with some changes
in the law on education, was adopted (11).
Schools are obliged to accept children with spe-
cial educational needs and/ or chronic diseases.
Only if there are no opportunities for education
in the regular state schools, and with a written
request from the parents, children with disabil-
ities will attend special schools or institutions
(Educational Act, 2002). Many parents still
prefer to send their children to special schools
(12). In October 2015, the National Assembly
adopted a new Law on Pre-school and Primary
Education, which strengthens the right of every
child with disabilities to receive education in the
regular school system, and it sets out the neces-
sary institutional activities to support inclusive
education. This provides for special schools
(with the exception of schools for children with
visual and hearing impairments) to be closed
and transformed into centres for specialized
pedagogical support. In line with the trends for
inclusion of children with disabilities in regular
schools, there are more consultative services at
the Louis Bray School in order to support stu-
dents with visual impairments. All children with
visual impairments can choose between schools
for visually impaired, regular schools or voca-
tional schools, according to the Bulgarian leg-
islation. At the Louis Bray School, there are
two consultants who are qualified to work with
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Oyrapckara nerucinaruBa. Bo yunnumrero ,,Jlyj
Bpaj* mocrojar nABajua KOHCYNTaHTH KOU C€
kBanu(UKyBaHU Aa paboTar co Jena co ouire-
TEH BHJI U TO MOAJPXKyBaar 00pa3oBaHUETO Ha
MHKIYTMPAHUTE YYEHHIH BO PEIOBHUTE Y4UH-
JIMIITA, BO OJHOC HA HEKOW MOCEOHH TEMH KaKo
mTO ce pexaOwiuTanyja Ha clabOBUIHM Yyde-
HUIIM, OpUEHTAalHja U MOOMITHOCT, CEKOjIAHEBHU
JKMBOTHHU BEHITHHH. THE, UCTO Taka, TM COBETY-
BaaT yYCHHUIIMTE BO BPCKa CO M300pPOT HA €JeK-
TPOHCKH ONTHYKHM ¥ HEONTHYKH MOMaraja u T
ydar Kako NMpaBWIIHO Ja TH ymorpedyBaar ype-
mute. O0e30e/icHa € U TeXHUYKA MOJPIIKA 110
OINMIITUTE TIpeaMeTH. VICTO Taka UM ce HyAH H
MOMOIII Ha CEMEejCTBaTa Ha WHKITYJMPAHUTE y4e-
auu (13).

3emju Kou He ce YneHKku Ha EY

Bo Cesepna Maxkegonuja, Bo 1998 ronuna
noyHa na ce peanusupa Ilpoekr 3a mHTErpa-
L{ja Ha Jiela co moceOHU 00pa3oBHU MOTPEOH
Bo meT ocHoBHHM yuminumTa. Om 2006 roxwmHa,
Kannemapujara ma YHUIIE® Bo CeBepHa
Maxkenonunja  o0e30eqyBa — momapiika — Ha
MuHHCTEPCTBOTO 3a 00pa3oBaHHME M HayKa
(MOH) BO uMImIeMeHTanYja Ha MHUIMjaTHBaTa
» Y UMJIMIITE 110 MEPKA Ha AETETO — IPUCTAIl 3a
KBAJINTETHO OOpa3oBaHME MITO CE€ 3aCHOBA BP3
KonBennujara Ha mpaBara Ha nertero. Ha oBa
mone, CeBepHa MakezioHHja € TporyiaceHa 3a
JUIEp BO CEBKYNHUTE peopMU BO 00pazoBa-
HHUETO BO pernoHoT Ha LlenTtpanna u Ucrouna
EBpoma. Penybnuka CeepHa Maxkenonuja
MMOKa)KyBa MHTEHITHja 32 BKIydyBame Ha Jerara
CO TIONPEYEHOCTH, OCOOEHO BO PEIOBHOTO
OCHOBHO 00pa3zoBaHUE, 3aBHCHO OJ CTele-
HoT Ha monpeueHocT (14). Cnopen 3akoHOT 3a
OCHOBHO 00Opa3oBaHHe, JeraTa umMaaT mpaBo Ha
n300p Ha 00pa3oBHA MHCTUTYLMja BO KOja Ke
rO 3amovyHaT cBoeTo oOpaszoBanme. Uienor 51
0] OBOj 3aKOH, MY JlaBa MIPaBO Ha POAMTEIOT Aa
r0 3alHIle CBOETO JeTe cO NOCceOHN 00pa3oBHU
noTped BO PEIOBHO OCHOBHO YYWIJIMIITE,
OCBEH BO CIIlyuyauTe Kora IoceOHHTe o0Opa-
30BHU HOTpe6I/I Ha JC€TCTO CC€ TAakKBH, IITO TOA
Tpeba /1a cienu HacTaBa BO NMOCEOHO OCHOBHO
yummuinre. [locnenHoro, c€ ymTe e mpeaMer
Ha pa3paboTKa BO HAJICKHUTE HHCTHUTYLHH.
Cute nena co OWTETEH BHJ MOXaT Aa H30H-
paar moMery y4YMJIMIITaTa 3a JIMA CO OIITETECH

children with visual impairments, and support
the education of the included pupils in regular
schools, with regard to some special topics such
as rehabilitation of low vision students, orienta-
tion and mobility, everyday life skills. They also
advise students on the selection of electronic
optical and non-optical devices and teach them
how to properly use the devices. Technical sup-
port for the general subjects is also provided.
They also offer assistance to the families of the
included pupils (13).

Non-EU countries

In Macedonia, in 1998, a project for inte-
gration of children with special educational
needs into five primary schools started to be
realized. Since 2006, the UNICEF Office in
Macedonia has provided support to the Ministry
of Education and Science, in the implementa-
tion of the «School by Measure of the child»
initiative - a quality education approach based
on the Convention on the Rights of the Child. In
this field, Macedonia has been declared a leader
in overall educational reforms in the region of
Central and Eastern Europe. The Republic of
Macedonia shows an intention to include chil-
dren with disabilities, especially in the regular
primary education, depending on the degree
of disability (14). According to the Law on
Primary Education, children have the right to
choose an educational institution in which they
will start their education. Article 51 of this Law
entitles the parent to enrol his child with special
educational needs in a regular primary school,
except in cases where the special educational
needs of the child are such that they should
attend classes in a special elementary school.
The latter is still the subject of development in
the competent institutions. All children with
visual impairments can choose between schools
for visually impaired people, or regular schools
according to Macedonian legislation. This is the
norm and regulation, but practice is something
else. In the practical application of the legal
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BUJI WIN PEJIOBHUTE YUYWIHINTA CIOpPEI Make-
JoHCKara Jierncnarua. OBa € HOpMaruBara U
perynaTuBaTa, HO MPAaKTUKaTa € HEITO JIPYyTo.
Bo mpaktudHara nprMeHa Ha 3aKOHCKUTE peliie-
HHUja TOCTOjaT T0CTa MPOOIEMH W MPEYKH IITO
HE OBO3MOXYBaar 00e30e1yBambe COOBETCH
U CIHAKOB IPHCTAll KOH Jelara co MOCEOHU
00pa30BHU MOTPEOH, MTOPAU IITO OBHE Jiela Ce
YCCTO AMCKPUMHHHPAHU IIPU OCTBAPYBALCTO
Ha TIpaBoTO Ha oOpazoBanme. On mocerari-
HOTO WCKYCTBO Ha OBa TOJIE, CBHJCHTUPAHO €
JieKa POIUTENUTEe Ha Jienara co noceOHu obpa-
30BHH MOTpeOM C€ YIITE CE€ CpPEeTHYBaaT co
OTHOpP M CO MpEeApacyqy Kaj HACTaBHUOT Kajaap
BO YUMWJIMINTATa U Kaj POJUTEINUTE HA JAPYTHTE
nera. Taka ce cirydyBa 1a Oume oq0WeH MpHeM
Ha JeTe co IMoceOHM 00pa3oBHH IMOTPeOH BO
PEIOBHO OCHOBHO 00pPa30BaHME WMJIM MaK TAKBO
nerte ia Ouae NpuMeHo, HO TI0 OJIpe/ieH BPEMEH-
CKH MepHoJ Ja OuJie MCIUIIAHO, CO MITO POJIU-
TEJIUTEe Ce OCTaBEHW CaMHu Jla ce CHaoraar co
nenara. [IpobieMu UMaaT M HACTABHHIIUTE BO
paborara co oBaa Kareropuja Ha jela Of MpH-
YMHU LITO HE C€ JIOBOJHO OOYYEHU COOIBETHO
Jla paboTaT CO BaKBH Jiella U Jla U3HAjAaT HajCco-
OJZIBETHH METOJM 3a BKIIy4yBame Ha Jierara co
nmocebHn 00pa3oBHM TOTpPeOM BO CpeauHara.
HaenmHo, yuywiuiirara He ce COOJIBETHO TeX-
HUYKA W MaTepujaqHo omnpemenu. Jerara co
noceOH1 00pa3oBHU MOTPEOH ydaT Bp3 OCHOBA
Ha HECOOJBETHU W HEMPHUCIIOCOOCHU HACTaBHU
COZIP’)KWHHM IITO HE C€ BO MOKHOCT Jia TH COBJIa-
JlaaT ¥ HeMa IMOCEeOHN yYeOHHUITH CO TTOMOII Ha
Kou OW ce OJIeCHUII0 00pa30BAHUETO Ha Jerara
co norpeueHoctu (15).

Cpbuja cnpoBenyBa HHKIIY3UBHO 00pa3o-
Banue on 2009 rogmHa, co MTO CE MOTTUKHYBA
00pa3oBaHMETO Ha Jerara co TONpPEYeHOCTH,
TEITKOTHH BO YYCHETO BO PEIOBHUTE YUIITHINITA
n omaencuuja. Co BOBEAYBAWmETO HA HMHKIY-
3MBeH mpuctan Bo ywwmmrara Bo CpOwja,
MPOM3JIeroa MHOTY MpOOJEeMHU: JIOKAJTHHUTE
BJIACTH PETKO CE BKIIyUYCHH BO TUIAHHPAKETO U
WHKJIYJMPAkbETO Ha Jerara co TOMpPEeYeHOCTH
BO OCHOBHO YYHJIMINTE; HUCKHOT KallalluTeT
HA YYWJIMIITATA Ja TM WACHTHU(HKYyBaaT BHa-
TPEIIHUTE TPEYKH U Jia Ce CO3[ale MHKITY3H-
BEeH IUIaH 3a Pa3Boj Ha YYWIMIITETO; CHJICH
OTIIOpP KOH BKIIy4yBammETO; MOCTOjaH MEIAMIIMH-
CKH, a HE TeJarollKyi MPUCTar KOH MpoOIeMOT

solutions, there are many problems and obsta-
cles that do not enable the provision of adequate
and equal access to children with special edu-
cational needs, therefore, in exercising the right
to education, these children are often discrimi-
nated against. From the past experience in this
field, it is evident that parents of children with
special educational needs are still faced with
resistance and prejudice in the teaching staff in
the schools and with the parents of other chil-
dren. In this way, it is going to be refused the
admission of a child with special educational
needs to regular primary education or to receive
such a child, but after a certain period of time it
is written, leaving the parents alone to manage
their own children. Teachers in the work with
this category of children also have problems
because they are not trained adequately to work
with such children and to find the most suitable
methods for involving children with special edu-
cational needs in the environment. At the same
time, schools are not adequately technically and
materially equipped, children with special edu-
cational needs learn on the basis of inadequate
and unsuited instructional contents that they are
unable to master, and there are no special text-
books that would facilitate the education of chil-
dren with disabilities (15).

Serbia has been implementing inclusive
education since 2009, which encourages the
education of children with disabilities, learning
difficulties in regular schools andclassrooms.
With the introduction of an inclusive approach
to schools in Serbia, many problems arose: local
authorities are rarely involved in the planning
and inclusion of children with disabilities in
primary school; the low capacity of schools to
identify internal obstacles and to create an inclu-
sive plan for school development; strong resis-
tance to involvement; permanent medical, not
pedagogical approach to the problem (despite
the adoption of the Rulebook for additional sup-
port to education, health and social services,
Rulebook, 2010); the dominant approach to

10
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(n mokpaj nmoHecyBameTo Ha [IpaBWITHUKOT 3a
JOMOMHUTENIHA MOAJPIIKA Ha 00pa30BaHUETO,
3JIPaBCTBOTO W COLIMjaJIHK yCIyrH, [IpaBuiiHUK,
2010); MOMWHAHTHHOT TPHUOI HA TPEAaBambE,
ITO HE OCTaBa IPOCTOpP 33 HWHIUBUIYaAJIN3H-
paH mpHCcTan; HHCTUTYIIHOHAIH3UpPaHa CTPYYHA
ITOMOIII;, HEJOCTAaTOK Ha yYECTBO HA POIUTEN
BO IPOILIECOT Ha JIOHECYBame OMIYKH BO OJHOC
Ha HUBHOTO JIETE; OCTOCHETO HA MPEIPACY/IH;
obpazoBHHATE TPOGECHOHATIITN HMaaT Mald
Mo3HaBama 3a WHKIy3WjaTa W He ja pa3Oupaar
JI00pO; HEJOCTaTOK HA CTAaTUCTUYKH ITOATOIN
3a Jiera co moceOHu 0O0pa3oBHU MOTPEOU; MPo-
0JeMOT €O TPOJOKYBakhe Ha 00pa30BaHUETO
Ha OBHE JIella MO0 OCHOBHOTO YUWJIMIITE; OTCY-
CTBO Ha CHCTEMATCKO OyleThpame Ha pecyp-
cute n Oapuepn 3a WHGOPMUpPAKHE U KOMYHH-
Kalldja BO YYWIWINTATa; HEAOCTATOK Ha Ieja-
TOIIKK AaCUCTCHTH; HEJOBOJIHA IIPUMEHAa Ha
MHMBUIYaJIM3UPaH TPUCTAIl U HECOOJBETHO
mpucrocoOyBamke Ha HacTaBaTa 3a MoTpeduTe
Ha aerara (16). CeranmrHuOT 3aKOH TIPEABUIYBA
u oTdprame Ha Kareropusanujara u 00e30e-
JyBamke€ JIOTIOJHUTEIHA O00pa30BHA IOJIPIIKA
Ha JICTCTO/YYCHHUKOT, BOBEIYBame IIEIaroIKu
ACHCTEHT 3a TMPOLIUPYBakEe Ha TMOAIPIIKATA
3a Jieriata M HACTABHUIIWTE, ITOCTENEHH IPO-
MEHH BO (MHAHCHPAFmHETO Ha HWHCTUTYIHUTE
ITO ja MOJIPKyBaaT WHKJIy3HWjaTa Ha Jerara
BO 00pa3oBHUOT cucTeM. Jlenara co omTeTreH
BHJI MOXarT Jia TIOCETYyBaaT PEJOBHU YUMJIMILTA
OuJiejku THE Ce OMPEMEHHU W MOJKaT Jia MOHYIaT
CTIEITHjaTHU MPOTPaMH WM Ja TH Tpucmocodar
ITOCTOjHUTE MIPOTPaMHU 32 MTOTPEONTE Ha TAKBUTE
ydeHuI. MerfyToa, BO MOMEHTOT, Jelara co
OIITETyBakh¢ HA BUJIOT HAjYecTo ce oOpa3yBaar
BO TTOCEOHM YUMIIHIIITA.

Bo bhocua u Xepyelosuna (buX), cmopen
3aKOHOT 32 OCHOBHOTO 00pa30BaHWE W MO33a/IH-
HaTa Ha Jieriara co rmoceOHu 00pa3oBHU OTPEOH
on 1999 romuua, oOpa3oBaHUETO Ha Jerara co
noceOHH 00pa3oBHU MOTPeOM BO OCHOBHOTO
YUWIIMIITE MOXE Jia C€ CIPOBEIyBa BO Malld
IPyNH BO PEIOBHUTE YUYWIHUINTA WM MPEKY
WHIWBHIyallHA paboTa co AeEKTOIIOT, CIIOpeT
npemioror Ha Kommcujata 3a kareropuzaiyja
U JIOTOBOP CO MHHHCTEPCTBOTO 3a HayKa, KyJ-
Typa u cropt. [locTojar pa3nuyHu NpuMepu Ha
WHKITY3UBHO 00pa3oBaHUE BO LIEJIMOT PETHOH Ha
npkaBara buX (17). Bo 2003 roguaa ce moHece

teaching, which leaves no room for an individ-
ualized approach; institutionalized professional
assistance; lack of parental involvement in the
decision-making process regarding their child;
the existence of prejudices; educational pro-
fessionals in general have little knowledge of
inclusion and do not understand it well; lack of
statistics for children with special educational
needs; the problem of continuing the educa-
tion of these children after primary school; the
absence of systematic budgeting of resources
and barriers to information and communica-
tion in schools; lack of pedagogical assistants;
and insufficient application of an individualized
approach and inadequate adaptation of teaching
to the needs of children (16). The current law
also provides for the rejection of the categori-
zation and provision of additional educational
support to the child / student, the introduction
of a pedagogical assistant for expanding support
for children and teachers, gradual changes in the
funding of institutions that support the inclusion
of children in the education system. Children
with visual impairments can attend regular
schools because they are equipped and can offer
special programs, or to adapt existing programs
to the needs of such students. However, at the
moment, children with visual impairment are
most often educated in special schools.

In Bosnia and Herzegovina (BIH), accord-
ing to the law on primary education and the
background of children with special educational
needs since 1999, the education of children
with special educational needs in the elemen-
tary school can be carried out in small groups
in the regular schools, or through individual
work with a special educator, according to the
proposal of the Commission for categorization
and the Agreement of the Ministry of Science,
Culture and Sports. There are various examples
of inclusive education throughout the region of
the state of BIH (17). In 2003, a new Law on
Primary Education was adopted that states that
children with mild disabilities should attend
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HOB 3aKOH 32 OCHOBHO 00pa3oBaHHE KOj BEIH
JieKa Jierara co JIeCHa MONPEeYeHocT Tpeba na
MOCeTyBaaT PEIOBHU YYWIMIITA U Jielara co
MHTEJICKTyaTHa MOMPEYCHOCT MOXKeE Jla Ce UHTe-
rpypaar meJoAHEeBHO, Ha CKPAaTeHH YaCOBU HITU
MOXKE J]a TIOCETyBaaT MOCEOHU TPyIH BO PEIOB-
Hute yuumnuiura. Bo bocna m XepuerosuHa,
dunckara rporpama 3a copaborka (2003-2006)
' nojypxka pedopMHTe BO 00pa30BAHUETO
Bo buX m co3mame oAp XKIMBU WHUIHAjaTHBH 3a
WHKITY3UBHO oOpaszoBaHme. Taka ce 3roiemy-
BaIre OpojoT Ha Jerara co MoceOHN 00pa3oBHU
noTpeOH BO PEJOBHUTE YUMIIUIIITA.

Bo I{pua I'opa, npotiecoT Ha MHTErpalyja Ha
Jieria co oceOHu 00pa3oBHU MOTPeOU 3armouHa
Bo 1992 ronuHa, co hopMupame pa3BojHa rpyma
BO €[Ha O] JIETCKUTE IrpaauHku Bo [loaropwia,
KOja T WHTErpUpalle Jenara co JIECHU Hapy-
IIyBaka BO MCUXO(DHU3MYKHOT W MEHTAITHUOT
pa3Boj. MHTerpamuja Ha jfiema co monpeueHOCTH
BO PEIOBHHUTE I'PAJIMHKHU 3all0YHA BO COPAOOTKA
co Opuranckara HBO ,,Save the children”. Bo
TEKOT Ha UMIUIEMEHTAIlHjaTa Ha MIPOEKTOT, IPO-
LIECOT Ha MHTErpanyja npepacHa BO Mpolec Ha
BKITy4yBam€ Jiella CO TEUIKOTUH BO pa3BojoT. Bo
2004 ronuna, lpua ['opa mpe3eae oaroBOpHOCT
3a TapaHTUpamke €IHAKBU TpaBa BO 0Opa3oBa-
HUETO Ha CEKOj IMoenuHel], 0e3 orvien Ha HUB-
HUTE (U3NYKK WIH TICHXOJIOIIKH KapaKTepHC-
TUKH, JaBajKi My MOXXHOCT Ha CEKOoe JIeTe Jia
nMa ciiobosa Ha M300p: pasjIMuHU COAPKHUHH,
Pa3IMYHN HAYMHU Ha YYeHe, Pa3IniHu GopMHU
Ha pabora. Bo Ilpra Iopa ce opranusmpanu
MneT ,,MOOMJIHM THMMOBM, CO Ied Ja ce 00e3-
Oeu mompiIka Ha YYWIIMINTATa U POIUTEIINTE
BO MHKJIY3UBHHOT MPOLIEC: PUCTIOCOOYBambE Ha
YUWIMIIHUTE OONacTH CO e J1a C€ OBO3MOXKH
MpUcTan Ha Jenara co noceOHu o0pa3oBHU
MOTpeON A0 YUMIUITHUTE O0jeKTH, HEOITXOIHA
o0Oyka 3a HacTaBHHIHTE, 00e30emyBame COOI-
BETHU MaTepHjasid M YCJIOBU 32 3aJI0BOITYBAHE
Ha HUBHHTE TIOTPEOH.

Crparervja 3a HWHKJIY3MBHO OO0pa3oBaHUE
(2014/2018) mpercraByBa MpPONOKEHHE Ha
aKTUBHOCTUTE on mperxomgnata Crpareruja
(2008-2013) (18, 19). dopmupanu ce MpexH 3a
MOJIPIIKA HA HMHKIY3UBHOTO OOpa30BaHUE BO
peloBHUTE cpeaHu yumnuiira. PopMupaHu ce
COBETH 32 MHKIIY3UBHO 00pa30BaHHE HA HAIHO-
HAJHO W HA PETHOHAJIHO HUBO 3a MMPOMOBHPAHE

regular schools and children with intellectual
disability can integrate all day long, in short
hours or can attend special groups in regular
schools. In Bosnia and Herzegovina, the Finnish
Cooperation Program (2003-2006) supported
education reform in BIH and created sustain-
able initiatives for inclusive education. Thus,
the number of children with special educational
needs in regular schools increased.

In Montenegro, the process of integration of
children with special educational needs started
in 1992 with the establishment of a development
group in one of the kindergartens in Podgorica,
which integrated children with mild disorders
in psychophysical and mental development.
Integration of children with disabilities in regu-
lar kindergartens in cooperation with the British
NGO “Save the Children”. During the project
implementation, the integration process turned
into a process of inclusion children with devel-
opmental difficulties. In 2004, Montenegro
assumed responsibility for guaranteeing equal
rights in the education of each individual, regard-
less of their physical or psychological character-
istics, giving every child the freedom to choose:
different content, different ways of learning,
different forms of work. In Montenegro, five
«mobile teams» are organized in order to pro-
vide support to schools and parents in the inclu-
sive process: adapting school areas in order to
allow children with special educational needs to
school facilities, necessary training for teachers,
providing appropriate materials and conditions
to meet their needs.

The  Inclusive  Education Strategy
(2014/2018) is a continuation of the activities
of the previous Strategy (2008-2013) (18, 19).
Established networks to support inclusive edu-
cation in regular secondary schools. Formed
Tips for inclusive education at national and
regional levels to promote and support inclu-
sive education, exchange of experiences and
literature, examples of good practice, help in

2
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Y TIOJJIPIIKA HAa WHKIY3UBHOTO OOpa3oBaHHE,
pa3MeHa Ha HWCKyCTBa M JHTeparypa, MpH-
MepH Ha J00pa NMpaKTHUKa, MOMOII MPH TOATO-
TOBKa Ha IpOrpaMH 3a paboTa ¥ HM3rOTBYBaHE
WunuBumyamen odbpaszosen 1wraH (20).

Huckycuja

Bo omHoc Ha 00pa3oBaHMETO Ha Jierara co
MOMPEYCHOCTH, OJHOCHO YYCHHWIIM CO OIlITe-
TeH BHUJ, ce 3a0enmexyBa Acka Bo HMrammja,
CnoBenuja, byrapuja u llpna [opa, ucroro e
perynupano co nocebeH 3akoH 3a 00pa3oBaHUE
Ha Jielia co MOMPEUYEHOCTH, J0/ieKa BO XpBarcKa,
CeBepHa Makesnonuja, Cpouja u buX, obpaso-
BaHHMETO Ha Jierara co MONpPeUYeHOCTH, OJTHOCHO
OLITETEH BUJ € COCTaBEH [Hell o 3aKOHOT 3a
OCHOBHO 00pa3oBaHHE.

Bo oxHoc Ha acmekTuTe BO PAa3BOjOT Ha
WHKJIy3UBHOTO 0Opa3oBaHHMEe Ha Jeuara co
nmoceOHU 00pa30BHU MOTpeOH, ce 3abenekyBa
neka Bo Pemryonmka WMrtanmja, ymre Bo 1977 1,
3aMo4Hal MPOLIECOT Ha BKIYdyBame HacTaB-
HUIIM 32 NOAJPIIKA BO PEAOBHUTE YUHUIIMIITA BO
Uranuja, v e u3racana MHKIy3Wja 3a CUTE JIMa
co moceOHHM moTpedu Ha Bo3pacT ox 6 mo 14
TOJIMHH, CO MOCJIEIOBATEIIHO 3aTBOPAHE HA CHTE
oceOHM YUMIIMIITA, OCBEH HEKOJIKY 3a JIela CO
CCH30PHU OLITETyBama (BUI U CIyX), HO U THE
ce COoOUYyBaaT co OCHIyBame Ha OpOjoT Ha yue-
Huny. CuTe OcTaHaTH Jp)KaBH, U MOKpaj Opoj-
HUTE MHOBALIMM, C¢ YIITE UMaaTr JBOCH 00pa3o-
BeH cucTeM. Bo HUB, y4eHHIIUTE CO TOMpede-
HOCTH, OIHOCHO OIUTETEH BHI, ce oOpa3yBaar
BO PEOBHU MJIM BO MOCEOHH YUMIIMIITA.

Bo PenyOmuka Crnosenwja, ymre ox 2008
TOMHA € OPraHW3WPaHO HM3HAjMyBame MOCIO-
JKCHM TEXHHYKW IoMaraia 3a YYCHUIM KOU
Ce ClleNM Jla MOCETyBaaT PEeJOBHU YUMJIMINTA.
Bo oxpyror Bpuko Bo buX, xako pesyarar Ha
HaIlopuTe Ha 3JpYyXKEHHUETO ,,bpuko® Ha moneTo
Ha WHKIy3MjaTa HeMa MOCEOHH 4YacoBH U
noce6Hn yuwimira. Bo PemyOmuka CeBepHa
Makenonnja e pasBueHa HammonamHa crpare-
THja 3a pa3Boj Ha 0Opa30BaHUETO, INTO IPET-
CTaByBa HajJaJIeKyCeXeH oOW[ /1a ce 1momodpu
00pa30BHUOT CHCTEM 3a CHTE YYEHHIH, a BO
Lpna T'opa e passuena Crpareruja 3a MHKIY-
3uBHO oOpa3oBanue. l[pua ['opa nokaxxyBa TeH-
JICHIIMja Ha OTPOMEH HAaIpeJoK Ha TIOJIETO Ha

the preparation of work programs and preparing
Individual Education Plan (20).

Discussion

Regarding the education of children with
disabilities, i.e. students with visual impair-
ments, it is noted that in Italy, Slovenia, Bulgaria
and Montenegro, it is regulated by a special law
on education of children with disabilities, while
in Croatia, Macedonia, Serbia, and BIH, the
education of children with disabilities, i.e. chil-
dren with visual impairments, is an integral part
of the Law on Primary Education.

Regarding the aspects of the development
of inclusive education of children with special
educational needs, it is noticeable that in the
Republic of Italy, as early as 1977, the process
of inclusion of teachers for support in regular
schools in Italy started, and voting for all persons
with special needs at the age of 6 to 14, with the
subsequent closure of all special schools, except
for a few for children with sensory impairments
(vision and hearing), but they also face the drop
out of the number of students. All other coun-
tries, despite numerous innovations, still have
a dual education system. In them, students with
disabilities, that is, visual impairments, are edu-
cated in regular, or in special schools.

In the Republic of Slovenia, since 2008,
renting more complex technical devices for stu-
dents who are blind to regular schools is orga-
nized. In the Brcko District of BIH, as a result of
the efforts of the Brcko association in the field
of inclusion, there are no special classes and
special schools. In the Republic of Macedonia,
the National Strategy for the Development of
Education has been developed, which is the
most far-reaching attempt to improve the educa-
tion system for all students in Montenegro, an
Inclusive Education Strategy has been devel-
oped. Montenegro shows a tendency of enor-
mous progress in the field of inclusive educa-
tion through the creation of networks to sup-
port inclusive education in regular secondary
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HWHKITY3UBHOTO 00pa3oBaHue MPEKy GOpMUpaE
MpEXH 3a MOJJAPIIKA Ha WHKIY3MBHOTO 0Opa-
30BaHHE BO PEJOBHUTE CPEIHH YUMIHUINTA, U
COBETH 32 MHKIIY3UBHO 0Opa3oBaHME Ha HAIHO-
HaJIHO U HA PETHOHAIHO HUBO 3a IPOMOBUPABE
1 MOJAPIIKA HA HHKJIY3UBHOTO 0Opa3oBaHuUe.

3akny4ok

Bp3 ocHOBa Ha MpPEeTXOIHO W3HECEHUTE
MTOJIATOIIM, MOXKE JIa Ce JOHECe 3aKIy4doK JeKa
BO Pa3IMYHUTE 3€MjU BKIyYEHU BO HCTPAXKY-
BambETO IOCTOjaT PA3IMYHU 3aKOHCKHA PaMKH
U MPAKTHKHU 10 OJAHOC Ha CHUTE Ipalamba KOU
Oea mpeaMeT Ha HCTPaXKyBame, U T'€HEPaHO,
BO OJHOC Ha WHKJIY3WBHOTO 0Opa3oBaHWE Ha
Jerara co omrTeTeH Bua. Mcro Taka, 3eMjuTe
wieHkd Ha EVY, kou Oea BKIy4eHH BO UCTPaxKy-
BambETO, UMAAT CIIMYHOCTH BO OJTHOC HA MHKITY-
3UBHUTE MPAKTUKU. 3EMjUTE KOM HE CE YJICHKHU
Ha EY, nokaxyBaar CIMYHOCTH BO MHOTY aclie-
KTH Ha WHKJIy3WjaTa MeryceOHO, W BJIOXyBaar
HaropH Jia OuIaT BO YEKOP CO €BPOIICKUTE TPEH-
JIOBH Ha TI0JIETO HA MHKJIY3UBHOTO 00pa3oBaHMUE.
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